Key concept and skill are
made explicit to students

Students are asked to do something
more creative and engaging then
simply extended writing. A variety of
tasks appeals to a greater variety of
learners

Students are still asked to
provide some extended writing
so they can practise this for
GCSE

Where possible, reducing work
load was a consideration. Putting
a limit on length here ensured we
cut back on waffle, impressed on
the students the need to be
exacting in their answers, and
reduced marking

Here we are asking
explicitly for interpretation

Evaluation is a skill needed at GCSE
and in RE in general. Students can
only really achieve this through
extended dialogue – written or verbal.
Insisting on a conclusion like this
provides them with an opportunity to
evaluate

When it came to our mark scheme we needed to include our school’s new assessment criteria based on a hierarchy of skills. However, we also
wanted to ensure we were assessing the students understanding of certain concepts so we included a mastery criterion. This has been shown
to have a uniquely positive effect on all learners from all backgrounds. We want to ensure the feedback we give built on their previous learning
and lends itself to our Key Stage goals. We also wanted to avoid level descriptor language; leading with content is one way to do this. If a
student does not have a secure understanding of the central concept it is clear they need to revisit it and this will be our first piece of feedback.

Knowledge check included
and based on mastery
approach.
We are meeting the
government’s demands for
a system based on content.

This is our schools new
assessment system based on
a hierarchy of skills. Although
my research suggests this is
not the best way to ensure
progress we still have to follow
school protocol. However, we
have combined this with an
assessment of content

Teacher ticks what the
student has done in their
assessment and adds a
comment at the end.

There is a combination
of skills and content
throughout.

We also wanted to ensure that there is a meaningful chance for self and peer assessment. Taking into account advice students had given us
during student voice we avoided a tick box system and instead opted for specific questions to be answered at set times.

Open questions are
used to encourage
reflection.

Focus on key skill of
interpretation.

This hints at
impersonal
reflection/empathy, our
interpretation of AT2.

