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 ‘BEYOND LEVELS’: ASSESSING PUPILS' ATTAINMENT AND PROGRESS IN RELIGIOUS EDUCATION ©
CURRICULUM AND ASSESSMENT PAPER W1.9: ASSESSMENT 
1. REASONS FOR ASSESSMENT

There are two key reasons for assessment:
1.1. To monitor pupils' learning and make necessary adjustments to teaching individuals and the whole class. (Formative). Formative assessment methods are typically more informal e.g. questions, quizzes, tests, homework…)
1.2. To assign grades after a period of teaching (normally 1 yr) (Summative). Summative methods are usually more formal, using e.g. tests and exams. The purpose of summative assessments is to report to parents. It will also continue to act as an indicator for the effectiveness of teaching.
2. PRINCIPLES OF ASSESSMENT
2.1. The materials and tasks used for assessing the higher cognitive abilities must be different from anything mentioned/seen in class; otherwise this will become a test of recall rather than understanding. 
3. LEARNING OBJECTIVES
3.1. Setting clear learning objectives is essential for assessment.

3.2. Learning objectives state what teachers want pupils to learn as a result of their teaching. A curriculum/scheme of work/lesson plan without objectives is likely to be without direction or purpose.  
3.3. A learning objective usually includes a verb, which describes the cognitive process and a noun, which describes the knowledge students are expected to acquire or construct e.g. 'pupils will explain why the 5 pillars of Islam are called "pillars". 
3.4. Assessment establishes how far these objectives have been met.
4. TYPES OF OBJECTIVES
      Objectives appear mainly at three levels:
4.1. Global objectives are comprehensive, complex learning objectives to be achieved over time. They set out the ultimate learning goals for RE; something to strive for in the subject e.g. end of key stage statements. There are no objectives in local agreed syllabuses and it is strongly advised that they should be developed and included.  The increased focus on subject knowledge in new agreed syllabuses makes the inclusion of objectives even more important in that they clarify what pupils need to do with this knowledge. Global objectives are included in the aims of the Review of Religious Education in England (see below).
4.2. Medium term (educational) objectives have moderate scope, over a key stage, year or term and are helpful aides to designing the key stage curriculum, and planning units of work.

4.3. Short-term (instructional) objectives have a narrow focus and are to be achieved over hours or days. They are useful for preparing lesson plans and planning daily activities, experiences and exercises.

5. USING THE TAXONOMY TABLE TO PLAN OBJECTIVES
5.1. The Taxonomy table below, adapted from the work of Lorin Anderson, is a helpful guide to writing learning objectives. It enables teachers to map cognitive processes (analyse, evaluate etc) against knowledge. The blank table looks like this:

	ANDERSON AND KRATHWOHL’S TAXONOMY (BRT) 2001
	KNOWLEDGE

	COGNITIVE PROCESSES
	

	 1. Remembering: 
	

	 2. Understanding: 
	

	 3. Applying:  
	

	 4. Analyzing:
	

	 5. Evaluating:    
	

	 6. Creating: 
	


5.2. The following example of a completed table shows learning objectives for a Y2 unit of work:
	ANDERSON AND KRATHWOHL’S TAXONOMY (BRT) 2001
	Local Church Study

What is a Church?

	COGNITIVE PROCESSES
	Local Church study

What is a Church?

Focus of visit:

· What is the church called?

· What is it used for? 

· What does it look like?

· What is inside it and why?

· Who is in charge? 



	 1. Remembering: 
	· Pupils recall the name of the Church

· Pupils can define a Church as a place where Christians meet for worship and social/community activities.

· Pupils can name the key features of the Church (Depends on the denomination: possibly font, altar, crucifix, cross, organ, lectern, pulpit, books, collection box, refreshment area,  play area etc)
· Pupils recall the name and title of the person in charge.

	 2. Understanding: 
	· Pupils can explain what the key features of the church are used for. 

· Pupils can make links between what they found out on this visit and their learning about infant baptism in Year 1.

· pupils can give examples of features of the church used for a) religious and b) social purposes. 

	 3. Applying:  
	

	 4. Analyzing:
	· Pupils can connect features of the church with specific Christian beliefs.

	 5. Evaluating:    
	

	 6. Creating: 
	


5.3. Using the Taxonomy table has specific benefits:
· Teachers can see at a glance rows or columns that are blank. This should alert them to the possibility of including over time objectives that they had never previously considered and of achieving better balance in pupils' experience and learning. For example, a collection of completed Taxonomy tables will quickly reveal over-attention to factual learning at the expense of conceptual learning; or to 'remembering' at the expense of 'understanding'. Equally, completed tables will show where pupils have learnt insufficient factual information to inform their understanding, analyses and evaluations (a common problem). 
· Different types of objective require different types of assessment tasks.  Once this has been understood setting these tasks becomes quicker and easier.
Assessing pupils' analyses of conceptual knowledge
5.4. Many areas of subject content lend themselves to analysis. For example, a learning objective for Y7 pupils might be to 'distinguish between Christian, Hindu and Sikh forms of worship'. This task is important because it requires pupils to be clear about what is specific to worship in these three religions (i.e. not to confuse them). 
5.5. The corresponding assessment (so long as they have not see the resources/task previously) could provide pupils with a photograph of an act of worship in an Anglican church. Questions might be:
· what religion is this: Christian, Hindu or Jewish?
· How do you know that it is this religion?
· What changes would you notice if this were a picture of worship in one or other/both of the other two religions?
5.6. This is a particular type of assessment that can be adapted to many other contexts. The 'blueprint' is: begin with an example or set of examples. The example must be different from anything mentioned/seen in class; otherwise this will become a test of recall rather than understanding. The questions follow the same pattern:
· To what category does the example belong?
· How do you know?
· How could you change the example to make it belong to the other category or categories?
USING THE TAXONOMY TABLE WITH MASTERY THEORY

5.7. Let's look again at the learning objectives for Y2's local study of a church (5.2)  So far we only have the objectives - the most important element because they drive everything else. We also need to:

· decide which of these objectives you want most pupils to achieve (i.e. the expected standard)

· this will automatically identify the objectives which will only be achieved by some pupils who achieve the standard quickly. 
· decide on teaching methods, resources and tasks; including more demanding tasks for those who achieve the standard early. 
5.8. Our concern here is with task setting. Teaching methods and resources are highly individual to each teacher. Suppose that the teacher has decided that most pupils should be able to explain what the key features of the church are used for (i.e. they will show some understanding of what they found out on their visit).  The task chosen to achieve this objective will depend on the teacher's knowledge of his/her class; their literacy levels etc. Various matching exercises would be effective: e.g. matching a key word and picture of a ritual (baptism, the choir singing, someone reading the Bible aloud) with named positions on a plan of the Church; or providing a worksheet headed 'what is this for?' or 'what happens here?', followed by photographs of features of the church. (n.b. the pupil who completes a task demanding higher literacy skills does not necessarily have a better understanding than one who matched pictures/words). Pupils who did not achieve this objective need additional help. The teacher will need to ascertain whether their difficulty was with the concepts or remembering the technical words. After going over the work again, these pupils will do a different assessment task, possibly orally if their difficulty was with literacy. Meanwhile those who achieved 'the expected standard' the first time will have moved to a new task. For example they might be given a picture of a font to which they have to add pictures (or words) of what else would have to be in place for the font to be used for an infant baptism. This fulfils the important function of challenging pupils to make links between items of knowledge in order to build a developed understanding of concepts (see Paper 15). Those who complete this task could make a presentation to the rest of the class. 
6. USING THE TAXONOMY TABLE TO PLAN A UNIT OF WORK (KS3)
6.1. The following table shows the learning objectives for a particularly challenging question. It is challenging because many teenagers could write a respectable answer to this question drawing on general knowledge and personal opinions regarding equality issues. But the question demands more than that - it requires evaluation of the question against specifically Christian criteria - hence it requires particular knowledge. Using the table provides a structure for building up sequentially the knowledge, understanding and skills of manipulating evidence that are (or should be) prerequisites of evaluation.
	ANDERSON AND KRATHWOHL’S TAXONOMY (BRT) 2001
	The ordination of women

Should the churches ordain as priests

	COGNITIVE PROCESSES
	

	 1. Remembering: 
	Interim objective

· Pupils will understand what 'ordination' and 'priest' mean and in which churches they may be found (Activity/quick test)

	 2. Understanding: 
	Interim objective
· Pupils will understand at least two different Christian views on the ordination of women and their reasoning. (Activity/test)
Interim objective
· Pupils will learn how to evaluate an issue…(Activity)

	 3. Applying:  
	· Interim objective
· Pupils will apply what they have learnt about how to evaluate an issue to the question about the ordination of women. 

· Pupils apply to the argument what they have learnt previously about literal and liberal Christian interpretations of Bible texts. 

	 4. Analyzing:
	Interim objective
· Pupils will distinguish between emotional and rational arguments…(Activity)

	 5. Evaluating:    
	Learning objective/outcome

· Pupils will be able to evaluate contrasting Christian views on the ordination of women.

	 6. Creating: 
	· 


6.2. 
The identification of clear progressive stages here contributes to 'deep' rather than 'superficial' learning.  
6.3. 
The ultimate objective is given in a single cell. At the end of the process the teacher wants pupils (KS3) to evaluate contrasting views on the ordination of women. 
6.4. 
To get to that point necessitates several other processes. There are many possibilities here depending on the teacher's other priorities for pupils' learning, the ability of pupils etc. For example, pupils will need to:
· understand what 'ordination' and 'priest' mean
· understand which churches the debate applies to i.e. some recognise neither 'ordination' or 'priests'
· find out and understand what these contrasting Christian views are and what supporting arguments are put forward
· apply previous knowledge about liberal and conservative attitudes to the Bible i.e. the argument that Jesus' disciples were men might be indicative of a conservative view; whereas the argument that Christians should adapt biblical teachings to contemporary social values would indicate a liberal interpretation.
· if they have not done so already, learn the processes involved in evaluation - i.e. learn to evaluate (what Anderson calls  'procedural knowledge'. An alternative approach would be to make 'learning how to evaluate' the main outcome/objective for the unit.
· apply the process of evaluation step by step to the issue of the ordination of women
· analyse the contrasting views (an important and often forgotten aspect of evaluation) e.g. distinguishing between emotional and rational arguments. Pupils should learn that the quality of arguments is likely to be more important than the quantity. 
· evaluate contrasting Christian views on the ordination of women.
7. Assessment - 
7.1. The assessment task must not replicate work done during the learning process. What this topic is about is pupils understanding the arguments for and against the ordination of women with reference to Christian criteria and being able to explain and support their own conclusions. The culmination of the topic is dictated by the final leaning outcome/objective - so after preliminary activities have been completed and tests/assessments have been carried out in order to ensure that pupils have achieved the interim objectives, the main assessment will find out whether pupils can put all this together by evaluating the arguments and skills they have learnt. This could take several forms e.g. a debate in which teams put forward arguments for one view leading to individual written evaluations on the strength of each set of arguments.

7.2. The value of the Taxonomy table is that it acts as a prompt to teachers to consider a wider range of approaches than might usually be found. Evaluations are commonplace in RE but frequently consist of little more than the standard 'arguments for', 'arguments against' and 'conclusion'. Even worse, sometimes pupils are told to learn by rote 'ten arguments for and ten against', regardless of the quality. The table is a reminder of the necessity to define the key terms in the issue, understand the reasoning of opposing factions, not just their opinions, distinguish between the strength of arguments (not often seen) and understand what is involved in the process of evaluation. 
8. Summary
8.1. Assessing without levels is easier than with

8.2. We will still use Bloom's taxonomy but 'horizontally' across shorter periods (a Key Stage at most) rather than 'vertically' with 'remembering' in Y1 to 'evaluating' in y9.

8.3. The focus will be on formative assessment applied to lessons and series of lessons. 
8.4. Progression across year groups will be achieved through a conceptual approach to learning. To facilitate this there are two synoptic units each year, which require pupils to pull together what they have learnt to date on either a religion (e.g. building up a concept of Christianity) or a cross-religion concept e.g. 'community'. 

8.5. Assessment tasks are integral to planning; in fact they are no different than any tasks. 

8.6. Identifying learning objectives is essential to the process. We are using Anderson's taxonomy table, which facilitates creating learning objectives at the meeting point of subject knowledge and cognitive ability. 
8.7. For each planned piece of work, e.g. a unit; a lesson; we will identify in cooperation with teachers the learning objective that represents 'the accepted standard'. More easily achievable standards will define what pupils 'working towards the accepted standard' will be able to do. Finally, A definition of 'working at greater depth within the accepted standard will set the bar higher for the few.
8.8. Assessment is the relatively simple matter of establishing whether the learning objectives have been achieved
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