ew to RE subject leadershi

y questions

What are we trying to do?

How do we know we are doing it?

* What difference is it making?

What do we need to do differently?
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Cornwall

Syllabus
2020-2025

The Cornwall RE syllabus

Principal aim
The principal aim of religious education is to explore what
people believe and what difference this makes to how they
live, 5o that pupils can gain the knowledge, understanding
and skills neaded to handle questions raised by religien and
belief, reflecting on their own ideas and ways of living.




t is the point of RE?

d friendly Intent Statement for RE books based on the Agreed Syllabus

RE Subject Intent

RE at 5t Mary’s C of E Primary School explores big questions about life.
It finds out what people believe and what difference this makes to how they live.

RE helps me to make sense of religion and belief, reflecting on my own ideas and ways of
living.




What religions are taught

Schools must ensure that sufficient time is given in order to
enable pupils to meet the expectations set out in this agreed
syllabus, ensuring that the curriculum is coherent and shows Pupils are to study in depth the religious traditions of the following groups:

progression, particularly across transitions between key stages.

4-55 Children will encounter Christianity and other
Reception faiths, as part of their growing sense of seff,
36 hours of RE thair own community and their place within it.
4—5s (e.g. 50 minutes a week or some short sessions implemented through 5=7s
continuous provisior) Key Stage 1 Christians, Jews and Muslims.
57s 36 hours of tuition per year 7-11s Consideration of other
.g. an hour a week, or less th hour a week pl eries of RE i
{e.g. anhoura L or an an hour a plus a s days) Key Stage 2 Chrristians, Muslims, Hindus and Jews. religions and non-
45 hours of tuition per year 11-14s religious worldviews
T—11s (e.g. an hour a week, or a series of RE days or weeks amounting to . .
46+ hours of RE) Key Stage 3 Christians, Muslims, Sikhs and Buddhists. can occur at arry:;y
.. stage, as appropriate
45 hours of tuition per year .
11—14s Two religions are required, usually includin
e 14m16s ig ly g to the school context.

Christianity. This will be through a course in

5% of curriculum time, or 70 hours of tuition across the key stage Key Stage 4 . . )
14—18s  (=.g. an hour a week for 5 terms, or 50 minutes per week, supplementad with - Religious S'U..IdIEB or Religious Education Bﬂdlrg
off-timetable RE days) to a qualfication approved under Section 96.

Allocation of time for RE for all should be clearly identiflable 16-19s Religions and worldviews 1o be selectad by
RE for all schools and colleges as appropriate.



F4 Being special: where do we
belong?

1.10 What does it mean to
belong to a fath community?

F2 Why is Christmas special for
Chnstians?

1.1 What do Christians believe
God is ike?

1.3 Why does Christmas matter
to Christians?

L2.1 What do Christians learn from the Creation story?

L2.2 What ig it like for someone to follow God?

L2.3 What is the ‘Trnnity” and why 2.7 What do Hindus believe

ig it important for Christians?

U2.1 What does it mean if
Chnistians believe God is holy
and loving?

U2.2 Creation and scisnce:
conflicting or complementary?

God is like?

U2.11 Why do some people
belisve in God and some people
not?

{C, NR}

F1 ‘Why ia the word 'God’ 50
important to Christians?

Agreed Syllabus 2020 sample long-term plan: Model 1 -

F3 Why is Easter special to
Christians?

1.7 Who is Jewish and how do they Ive?

L2.8 What does it mean to be
Hindu in Britain today?

U2.3 Why do Chnstians believe
Jesus was the Massiah?

U2.7 Why do Hindus want to be
good?

1.5 Why does Easter matter to
Christians?

L2.10 How do festivals and
family kfe show what matters to
Jewish people?

L2.5 Why do Christians call the
day Jesus died ‘Good Friday'?

U2.9 Why is the Torah so
important to Jewish people?

U2 .5 What do Christians believe
Jesus did to ‘save’ people?

F5 What places arz special and
winy?

1.2 Who do Christians say made
the world?

1.4 What is the ‘good news’
Christians believe Jesus brings?

L2.4 What kind of world did
Jesus want?

L2.6 For Christians, when Jesus
left, what was the impact of
Pentecost?

U2.4 Chriztians and how to lve:
‘What would Jesus do?'

U2.8 For Chnistians, what kind of
king is Jesus?

Mote: this model allows systematic religion units to lead into the thematic units, where pupils can make some comparisons betwseen beliefs, at the end of each year. This modsl keeps the study of
Christmas and Easter close to the appropriate time of year.

FE What timea/stones are special
and why?

1.9 How should we care for the
world and for others, and why
doss it matter? (T, J, NR)

1.8 What makes some places
sacrad to believers? (C,M)

L2.12 How and why do people
try to maks the world a better
place? (C, M/J, NR)

L2 11 How and why do people
mark the significant events of
life? (C, H, NR)

U210 What matters most to
Humanists and Christians? (C,
M/J, NR)

U2.12 How does faith help
people when life gets hard?




Progression in Religious Education at Treleigh

The Journey Starts

Cycle A — Autumn 1: F1 GOD/
CREATION: Why is the word

‘God’ so important to Christians?

Autumn 2: F2 INCARNATION:
Why do Christians perform

Nativity Plays at Christmas?

——— e

=4

m r~ 0O < 0O

What do Christians believe news Jesus brings?

Cycle A- Spring 1: F6 Cycle A- Summer1: F4

What times/stories are Being Special: *

special and why? Where do we belong. God is like?
Spring 2: F3 Summer 2: F5

SALVATION: Why do What places are special and

Christians put a cross why? to Christians?

in an Easter Garden?

by

’4

~

Cycle A —Autumn 1: U2.1: GOD:
What does it mean if God is Holy and
loving?

U2.2: CREATION/FALL:

Creation & Science — Conflict or
Complimentary?

Autumn 2:

o

Cycle A —Summer 1: L2.7 What do Hindus
believe God is like?

L2.8 What does it mean to be a Hindu in
Britain today?

Summer 2: L2.11 (CK4RE)

How and why do some people in Cornwall
mark significant events in community life?

Cycle A —Spring 1:
U2.4: GOSPEL:

What would Jesus do?
Spring 2: U2.5: SALVATION: What did Jesus  U2.9

do to save Human Beings?
u2.6:
KINGDOM OF GOD:

[ ]
U2.3 INCARNATION r e\/gtej ﬂﬂtSaUt I O n doesfaith helpipeople in Cornwall when
Was Jesus the Messiah?.Christm | ets hard?

Who is Jewish and how do they live?
(PART 1&2)

a Summer 2: 1.8 (CK4RE)
What makes some people and places
in Cornwall sacred?

M’;g\ﬂ cP
Cycle A- Autumn 1: 1.1 GOD: Cycle A- Spring 1: 1.4 GOSPEL: What is the good Fa | 'Scha(
A

Spring 2: 1.5 SALVATION: Why does Easter matter

Autumn 2: 1.3 INCARNATION: to Christians? " L_ﬂ \
Why does Christmas matter \%z’;.ﬁ ﬁra@”&

Cycle A—Summer1: 1.7

5o
g

Cycle A—Autumn 1: L2.1: CREATION/ FALL:
What do Christians learn from the creation
story?

Cycle A - Spring 1: L2.4 GOSPEL: What kind Autumn 2: L2.3 INCARNATION/ GOD: What

of world did Jesus want? is the Trinity? Christmas

Spring 2: L2.5 SALVATION:
Why do Christians call the day Jesus died
‘Good Friday’?

L2.6 KINGDOM OF GOD: When Jesus left
what was the impact of Pentecost?

Cycle A —Summer1: U2.8 End of KS2
What does it mean to be a Muslim in Britain
today?

Why is the Torah so important to Jewish
people?
Summer 2: U2.12 (CK4RE)




Progression in Religious Education at Treleigh

The Journey Starts
Cycle B— Autumn 1: F1 GOD/

2
CREATION: Why is the word ‘God’ special and why?
Spring 2: F3 SALVATION:

Why do Christians put a
cross in an Easter

so important to Christians?
Autumn 2: F2 INCARNATION: Why
do Christians perform Nativity

Cycle B- Spring 1: F6
What times/stories are

Being Special:
Summer 2: F5

and why?

Garden?

Plays at Christmas?
‘%

m r~ 0O < 0O

——— e

Cycle B— Autumn 1U2.1: GOD:

# Loving?

& U2.2: CREATION/FALL:

I Creation & Science — Conflict or

i Complimentary?

Autumn 2: U2.3 INCARNATION

“Ruvrepresentationgor

Cycle B- Summer1: F4
Where do we belong.

What places are special

What does it mean if God is Holy and

Christians believe God is like?

X

Harvest

o

~ Cycle B—Summer1:12.9
How do festivals and worship show what matters to a
Muslim?
L2.10 How do festivals and family life show what
matters to Jewish people?
Summer 2: 12.12
How and why do religious and non-religious people
N try to make the world a better place?

Cycle B —Spring 1: U2.5: GOSPEL:

What would Jesus do?

Spring 2: U2.5: SALVATION: What did Jesus
do to save Human Beings?

U2.6:

KINGDOM OF GOD:
What kind of King is Jesus?

Cycle B- Autumn 1: 1.1 GOD: What do

1.2 CREATION: Who Made the World?

Autumn 2: 1.3 INCARNATION:
Why does Christmas matter to
Christians?

Cycle B- Spring 1: 1.4 GOSPEL: What is the

M’;g\ﬂ crp
good news Jesus brings? & -i 'Scha(

Spring 2: 1.5 SALVATION:
Why does Easter matter to Christians?

Cycle B—Summer1: 1.6
Who is a Muslim and how do they

live?

Summer2:1.9

How should we care for the world and
for others, and why does it matter?
1.10 What does it mean to belong to a
faith community?

Cycle B—Autumn1:12.1:
CREATION/ FALL: What do
Christians learn from the creation
story?

L2.2 PEOPLE OF GOD: What is it

Cycle B —Spring 1: L2.4 GOSPEL: What kind
of world did Jesus want?

Spring 2: L2.5 SALVATION:

Why do Christians call the day Jesus died
‘Good Friday’?

L2.6 KINGDOM OF GOD: When Jesus left
what was the impact of Pentecost?

like to follow God?
Autumn 2: 1.2.3
INCARNATION/GOD
What is the Trinity?

Cycle B—Summer1: U2.7 End of KS2

Why do Hindus want to be good?

Summer 2: U2.11

Why do some people believe in God and some
people don’t.

U2.10 What matters most to Humanists and




This principal aim is broken down into three elements (p. 14).

Thiz diagram shows how ths thres sismsnte of the teaching and isaming approach in this eyllabus reflact the aime for RE sat out on p8.
Unitz of sfudy ofisr content and idess for snabling pupis fo achieve theze aima.

* jdantify, descripe, sxplain and analyes beliefe and conospts in
the contsxt of Iving religionz, using approptate vocabulary
* @xpiain how and wiy thess belisfs ans underztond in diferant
widys, by individusls and within communitiee
Maki“g se8nse * recogniss how and why scunces of suthorlty (s.g. texts,
of beliafs taachinge. traditions, lsaders) ans used, expressad and
interpretad in ciferent ways, deveioping ekilz of interpretation

* gygluate, reflect on and enquire imto key concepis

and queetions studied, responding thoughtfully “‘-\‘.
and creatively, giving good reazong for their "'-\\\E

TBEQONEEs

challange the ideas stusd, and allow the

idsas Eudied 10 chalsnge thair own thinking, Making Understanding

arlioulsting blisfe, valuss and commimente : .

claaty nnri;pm'. B | connections the impact Bxaming and sxplain how snd why DeoDis SxpBst
their Delisfs in diverse wayz

distarm possibie connactions batwsen the idsas

studisd and their own ways of undaretanding ( recognizs and account for ways in which pecple
the world, expraesing their crfical responsss and ) put their bedefs into action in dverss ways, in their
perzcnal refiactione wiEh increazing clarity and gvaryoay ives, within ther communities and in the
undsretanding wider worid

appreciate snd appraize the significance of diffsrent
waye of ifs and wayz of sxpressing meaning




Christianity

MAKE SENSE
OF THE TEXT

UNDERSTAND

THE IMPACT

MAKE
CONNECTIONS




Planning




Unit outcomes

Assessment

Cornwall Agreed Syllabus for RE 20202025

The following pages =et out all the end of unit cutcomes for Years 1-6. These will help to show how pupils are expected to make progress towards the end of phase cutcomes.

KS1 unit outcomes:

End KS1

= [dentify core beliefs and
concepts studied and give a
simple description of what
they mean

* Give examples of how stories
show what people believe (e.g.
the meaning behind a festival)

* Give clear, simple accounts
of what stories and other
texts mean to believers

» Give examples of how
people use stories, texts
and teachings to guide their
beliefs and actions

* Give examples of ways in
which believers put their
beliefs into practice

= Think, talk and ask questions
about whether the ideas
they have been studying,
have something to say
to them

+* Give a good reason for the
views they have and the
connections they make.

1.1 God

» |dentify what a parable is .

= Tell the story of the Lost Son
from the Bible samply and
recognice a link with the .
Chnstian idea of God as a
forgrang Father

» Give clear, simple accounts .
of what the story means
to Chnstians

+ Give at least two examples of o »
waly in which Chnstians show
their belief in God as loving and
forgning (e.g. by saying ‘somy’,
by seeing God as welcoming
them back; by forging others)

+  Give an example of how
Chnstians put their beliefs into
practice in worship (2.g. by
saying somy to God)

» Think, talk and ask questions =
about whether they can
learn amything from the story
for themeehves, exploring .
differant ideas

» Give a reason for the ideas
they have and the connections
they maka.

1.2 Creation

Retell the stony of creation
from Genesis 1:1-2:3
sirmpy

Recognise that ‘Creation”
is the beginning of the “big
story’ of the Bible

Say what the story tells
Chnstians about God,
Creation and the world

Give at least one example
of what Christians do to
say 'thank you' 10 God for
Creation

Think;, talk and ask
guestions about living in an
amazing world

Give a reason for the

ideas they have and the
connections they make
between the Chnstian/
Jewish Creation story and
the world they lve in.

1.3 Incarnation

» Give a clear, simple account
of the story of Jesus® birth
and wiy Jesus is important
for Chnistians

+ Recognise that stones
of Jesus® ife come from
the Goepels

»  Give examples of ways in
which Christians use the
story of the Natnity to guide
their beliefs and actions at
Christmas

+ Decide what they personally
have to be thankful for,
ging a reason for their
ideas

= Think, talk and ask
questions about Chnstmas
for people who are
Chrstians and for people
who are not.

1.4 Gospel

Tell stones from the Bible and
racognise a link with the concept of
‘Gospel’ or good news

Give clear, simple accounts of what
Bible texts (such as the story of
Matthew the tax collector) mean to
Christians

Fecognize that Jesus gves
instructions to people about how
to behave

Give at least two examples of

ways in which Chrstians follow the
teachings studied about forgiveness
and peace, and bringing good
news to the frendiess

Give at least two examples of how
Chnstians put these beliefs into
practice in the Church commurity
and their own Ines [for example:
chanty, confession)

Think, talk and ask questions about
whether Jesus' 'good news' is only
good news for Chrstians, or if there
are things for anyone to learn about
how to Ive, gning a good reason
for their ideas.

1.5 Salvation

= Recognise that Incarnation and
Salvation are part of a ‘g story”
of tha Bible

= Tell stones of Holy Week and
Easter from the Bible and
recognise a link with the idea of
Salvation (Jesus rescuing people)

* Give at least three examples
of how Christians show their
beliefs about Jesus' death and
resurrecton in church worship
at Easter

= Think, talk and ask questons
about whether the story of Easter
only has something to say to
Christians, or if it has anything to
say to pupils about sadness, hope
or heaven, exploring different
ideas and giving a good neason
for therr ideas.

© RE Today 2020



Cornwall Agreed Syllabus for RE 2020-2025

Lower KS2 unit outcomes:

End LKS2 L2.1 Creation L2.2 People of God L2.3 Incarnation/God L2.4 Gospel
» |dentify and describe the core beliefs Place the concepts of God and = Make clear links betwean the story of  » Recognise what a *Gospel’ is and Identify this as part of a "Gospel’,
and concepts studied Creation on a timehine of the Bible's Moah and the idea of covenant give an example of the kinds of wiich tells the story of the lifie and
+ Make clear links between texts/sources ‘big story’ stones it contains teaching of Jesus
of authority and the key concepts Make clear links between Genesiz s (Offer suggestions about what texts Make clear links between the
studied 1 and what Christians believe about about baptizm and Trinity Mean calling of the first disciples and how
« Offer suggestions about what texts! Erdle el Bzt « Give examples of what thece texts ST e T e T
sources of authority can mean and give = Recognise that the story of ‘the Fall’ mean to some Christians today and be *fishers of people
examples of what these sources mean in Genesis 3 gives an explanation of Suggest ideas and then find out

to believers

Make simple links between stories,
teachings and concepts studied and
how people live, individually and in
communities

Describe how people show their beliefs
in how they worship and in the way
they live

Identify some differences in how
people put their beliefs into practice

Make links between some of the beliefs
and practices studied and life in the
world today, expressing some ideas of
their own clearly

Raise important questions and suggest
answers about how far the beliefs

and practices studied might make a
difference to how pupils think and live
Give a good reason for the views they
have and the connections they make.

wiy things go wrong in the world

Describe what Christians do because
they believe God is Creator (e.g.
follow God, wonder at how amazing
Giod's creation iz; care for the Earth —
s0me specific ways)

Describe how and why Christians
might pray 10 God, say somy and ask
for forgiveness

Ask questions and suggest answers
about what might be important in the
Creation story for Chnsbans and for
non-Christians lving today.

Make smple links between promises
in the atory of Moah and promises
that Chnstians make at a wedding
Ceramaony

Make links between the story of Noah
and how we live in school and the
wider world.

Describe how Christians show

their beliefs about God the Trinity in
worship in different ways (in baptiam
and prayer, for example) and in the
way they Ive

Make inks betwean some Bible
tents studied and the idea of God
in Chnstianity, exprassing clearty
some ideas of their own about what
Christians believe God is like.

about what Jesus' actions towards
outcasts mean for a Chnstian

Give examples of how Chnistians try
to show love for all, including how
Christian leaders try to follow Jesus'
teaching in different ways

Make links between the importance
of lowe in the Bible stones studied
and life in the world today, grang a
good reason for their ideas.

© RE Today 2020




Upper KS2 unit outcomes:

End UKS2

Identify and explain the core beliefs and
concepts studied, using examples from sources
of authority in religions

Describe examples of ways in which people

use texts/sources of authority to make sense of
core beliefs and concepts

Give meanings for texts/sources of authority
studied, comparing these ideas with ways

in which believers interpret texts/sources of
authority

Make clear connections between what
people believe and how they live, individually
and in communities

Using evidence and examples, show how
and why people put their beliefs into
practice in different ways, e.g. in different
communities, denominations or cultures

Make connections between the beliefs and
practices studied, evaluating and explaining
their importance to different people (e.g.
believers and atheists)

Reflect on and articulate lessons people
might gain from the beliefs/practices studied,
including their own responses, recognising that
others may think differently

Consider and weigh up how ideas studied in
this unit relate to their own experiences and
experiences of the world today, developing
insights of their own and giving good reasons
for the views they have and the connections
they make.

Uz.1 God

Identfy some different types of
biblical texts, using technical terms
accuratehy

Explain connections between
biblical texts and Chnstian ideas of
God, using theological terms

Make clear connections between
Bible texts studied and what
Chnstians believe about God, for
example, through how cathedrals
are designed

Show how Christians put their
beliefs into practce in worship

Weigh up how biblical ideas and
teachings about God as haly and
loving might make a difference
in the world today, developing
inzights of their own.

U2.2 Creation

Identify what type of text some
Chnztians say Genesis 1 i, and
its purpose

Taking account of the context,
suggest what Genesis 1 might
mean, and compare their ideas
with ways in which Christians
interpret it, showing awareness of
differant interpretations

Make clear connections between
Genesis 1 and Chnstian belief
about God as Creator

Show understanding of why
many Chrstians find science and
faith go together

Identify key ideas ansing from their
study of Ganesis 1 and comment
on how far these are helphul or
inspinng, justifying their responses
Weigh up how far the Genesis 1
creation narrative is in conflict, or
i complementary, with a scientihc
acoount, gving good reasons for
their views.

Gornwall Agreed Syllabus for RE 2020-2025

U2.3 Incarnation

Explain the place of Incarmation
and Mesziah within the 'big stony”
of the Bible

|dentify Gospel and prophecy
texts, using technical tarms

Explain connections betwean
biblical texts, Incarmaton and
Messiah, using theological terms

Show how Christians put their
beliefs about Jesus' Incarnation
into practice in different ways in
celebrating Christmas
Comment on how the idea that
Jesus is the Messiah makes
sense in the wider story of the
Bible

Weigh up how far the idea of
Jesus as the "Messiah’ — a
Saviour from God — is important
in the world today and, if it is
true, what difference that might
make in people’s lives, gnmng
good reasons for their answers.

U2.4 Gospel

Identify features of Gospel texts
(for example, teachings, parable,
narrative)

Taking account of the context,
suggest meanings of Gospel
texts studied, and compara their
own ideas with ways in which
Chnstians interpret biblical texts

Make clear connections between
Gospel texts, Jezus' ‘gecd
news', and how Chnstians e in
the Chnstian community and in
their individual ves

Make connections betwesen
Chnstian teachings (e.g. about
peace, forgiveness, healing)

and the issues, problems and
opportunities in the world today,
including their own lves
Articulate their own responses to
the izsues studied, recognising
different points of view.

© RE Today 2020



and

Element 1:

Making sense of beliefs

Identifying and making sense of religious
and non-religious beliefs and concepts;
undsrstanding what these beliefs mean
within their traditions; recognising how and
why sources of authority (such as texts)
are used, expressed and interpreted in
different ways, and developing skills of
interpretation.

Element 2:
Understanding the impact

Examining how and why people put their
beliefs into practice in diverse ways,
within their everyday lives, within their
communities and in the wider world.

Making connections
Evaksating, reflecting on and connecting
e beliefs and practices studied; allowing
[Pupds 1o chalengs heas studad, and the
655 Studkad 10 chalenga pupis’ thinking;
discarning possibla connections batwean
1hese and pupils” own Inves and ways of
unOBrEtanding e workd

End of phase outcomes

End KS1
Pupils can ...
* identify core bsllefs and concepts

studied and give a simple description
of what they mean

* give examples of how stories show
what people belisve (g.g. the meaning
behind a fastival)

* give clear, simple accounts of what
steries and other texts mean to
believers

* give examples of how people use
stories, texts and teachings to guide
their beliefs and actions

* give examples of ways in which
believers put their beliefs into practice

whether the Beas they hawe bean

studying. have something 1o say
1o them

* Qive a good reason for the views they
hive and the CONMBCHoNS they Make

The outcomes for EYFS are the Early Learning Goals (see p. 24).

End lower KS2
Pupils can ...

* identify and describe the core beliefs
and concepts studied

+ maks clear links bstwesn texts/
sources of autharity and the core
concepts studied

» offer informed suggestions about what
texts/sources of authority can mean
and give examples of what these
sources mean to believers

= make simple links between stories,
teachings and concepts studied and
how people live, individually and in
communities

= describe how people show their beliefs
in how they worship and in the way
they live

* identify some differences in how
peopie put their beliefs into practice

babafs and practices studied and ife
In tha world today, expressing some
idaas of thair own chaarty

*  raise IMportant Questions and swuggest
answers about how far the beliets
and practicas Studsd might makea a
cifference t0 how pupis think and lve

= give good reasons for the views theay
have and the connsctions they make

gression in outcomes

Each of the three elements of the teaching and learning approach is important and pupils should make progress in all of them.
Below are the end of phase cutcomes for each element. Each unit provides leaming cutcomes specific to each question, leading to these end of phase outcomes.

End upper K32
Pupils can ...

+ dentify and explain the core belisfs
and concepts studied, using examples
from texte/sources of authority
in religions.

¢ describe examples of ways in which
people use texts/sources of authority
to make sense of core beliefs
and concepts

* give meanings for texta/sources of
authority studied, comparing these
ideas with some ways in which
believers interpret texts/sources
of authority

¢ maks clear connactions between
what people believe and how thay livs,
individually and in communities

¢ using evidence and examples, show
how and why people put their belists
into practice in different ways, e.g. in
different communities, denominations
or cultures

and practices studied, evaluating and
explaining their imporance 1o different
PeOpG (0.5, Dalievers and athests)

» mefiect on and ariculae kesons
pecpie mignt gain from the Deiees!
FRSPONSes, recognising that others
may think CMGrntly

» consider and weigh up how ideas
stutdied in this unit relats 1o thesr own
experences and expadences of the
wiorkd teday, ceveloping insights of
thasir own and ghing good reasons
for the views they have and the
£onnections they make

End KS2

* give reasoned explanations of how
and why the selected core befiefs and
concepts are important within the:
religions studied

» taking account of context(s), explain
how and why people use and make
sense of texts/sources of authority
differantly

 inthe light of their learning,
explain how appropriate different
interpretations of texts/sources of
authority are, including their own ideas

* give reasons and examples to account
for how and why pecple put their
beliefs into practice in differant ways,
individlually and in various communities
{e.g. denominations, timss or cultures;
faith or other communities)

= show how beliefs guide people in
making meral and religious decisions,
applying thess ideas to situations in
the world foday

significance and implications of the
balias and practices studied in the
world today

= evaluate how far the beliefs and
[Practices studied Nelp pupils
thamaeives and others 1 Make Senss
of the world

in the worid today and in their own
for their responses

p.18-19




Pregrezs in AE imvohess the application of gensral educationsl kil and procsszes in handling subject knowiledge. Thiz, in turn, sirengihens the =kills and despsne
underztanding and knowledgs. The foliowing =kils ans important in RE. and are reflected in many agresd ayllsbus programmes and approschss. You should plan to

enable pupils to Make progress wih these skils, 52 approprists in sach key stage.

RE teaching s intended to develop thess skills:

Investigaling - in RE this incluges abiifies such as:

*  asking relevant questions

*  lenoiwing b o Lse difenent (ypes of soloes &5 varys of gathering infarmation
*  knowing whal may constitule evidence for undanstanding religion]s.

Reflecting — in FE this inchides abilties such &s:

+  sefleoiing on relgious beliels and proctices and ulimae questions
* reflecsing upon feaings, relationships, and experences

* thinking and speaking carsfully about refigious and spiritual tapics.

Expressing - in RE this includkes abilites such as:
*  @xplaining conoepts, iuals and practices

* iderdlfying and articulating matters of desg conviction and concern, and responding o religious issues
hrouigh & varkety of media.

Interprating - in RE Wis noudes abillies such as:

= cirawing maaning Tam, for example ameficts, works of art, poetny and symbols

= irerpreting neligious language

* Suggesting mearings of religious texs.

Empathising - in RE this incudes abiiies such as:

= gonsiclening the thoughts, feelngs, experences, attitudes, beliefs and vilues of olhans

= cherveloping the power of imagination 1o idertfy Sselngs such as lowe, wander, Songiveness and somow

= meeng the word through the eyes of oihers, and t see isswas from their point of view, despaning
understanding of beliefs and praclices.

ing Knowledge, skills and attitudes

Developing knowledge, skills and attitudes in RE

p. 152 - 153

4

Lea_rr_j _'_I'_ea_ch Lead

Examples of progression from 5-16:
Pupils will be increasingly able o

Ask increasingly dissp and complex questions about reigion.

Lise & widiening range of SoUnes 1o punse anssens.

Fous on sslecing and understanding relewant sounes 1o daal with rdigious and spirlual quastions with
inanesing insight and seritiviy

Evallate & range of responsss 10 the questions and issuss ey study.

Diessacrrites Moy Sclion and simosphens makes therm el

Experience the use of slenos and thoughtiliiness in rdigion and in ile.

Tk incraasing account of the meanings of esperiance and discern the depth of gquestions
fedigion adiesies.

Respond sanaitvely and with irsight to reigious and spirfual phenomena and their meanings.

Expilain what words and actions might imean 10 belsens.
Aticilate Their Own reactions and ideas aboul religious quesSons and practices.

Clarify and analyss with growing confidence aspects of relgion which they Snd valuablis or imenssting
o Mg,
Explain in wonds and other ways their own reaponsss 1o maibens of desp conviction.

Sy whial an cbjec faans, of expliin & smbal.
Uz figures of speach o metaphors bo speak oneatively about religious ideas.

Understand incnsisingly the diverss wiays in which naigious and spiflual expenencs aan be imerpeetad.
Clarfy and express the robe of inlérpeetation in reigion and i,

See with sensithily how atharg reapond bo their sctions, words o behaviour.

Connscl thair fealings, both positive and negathee, with those ol others, including thase in reigious sofes
and conbexas.

Irnaagirve with growing iwaréness. bow they would feel in a diferent situation from their own.
Kieilify hughtiully with oifer peaple Fom @ range of communities and stances for e,

& AE Toaay 2018

ty: builcing community



Progress in RE involves the application of general educational skills and processes in handling subject knowledge. Thes, in turn, strengthens the skills and deepens.
understanding and knowledge. The following skalls are important in RE, and are refliected in many agreed syllabus programmes and approaches. You should plan to

enable pupils to make progress with these skills, as appropriate in each key stage.

RE teaching is intended to develop these skills:

Applying - in RE thiz includss abilties such as:
= using RE learning in new situations

= making the association between religions and individual community, national and international life
= identifying key religious values and their connections with sscular valuss.

Di=cerning —in RE this includes abilities such as:

* developing insight into personal experienca and religion

» exploring the positive and negative aspects of religious and secular belisfs and ways of life
» relating learning to life

= making thoughtful judgements about the personal value of reigious beliefs and practices.
Analysing - in RE this includes abilities such as:

= digtinguishing between opinion, belief and fact

= distinguishing between the features of different religions

= necogmising similanties and distinctiveness of religious ways of Iife.

Synthesizing — in RE this includes abilives such as:

= linking significant features of religion togsther in a coherent pattern

= connecting different aspects of life into a meaningful whole

= making links between religion and human experience, including the pupil’s own experience.

Evaluating — in RE this includes abiliies such as:
= gdebating issuss of religious significance with reference to expenence, ewidsnce and argument

+ weighing the respective claims of self-interest, consideration for others, religious teaching and indridual
conscience

drawing conclusions which are balanced, and related to evidence, dialogue and experience.

Developing knowledge, skills and attitudes in RE Continued...

Examples of progression from 5-16:
Pupils will be increasingly able to:

Recognise religious matenials and take note of their details and style.
See links and simple connections between aspects of religions.
Make increazingly subtle and complex inks between religious matsrial and their own ideas.
Apply learning from one religious context 10 New contexts with growing awareness and clanty.
Synthesias their learning from different religious sourcas and their own ideas.

Expenence the awe and wonder of the natural world and of human relations.
Be willing to look beyond the surface at underlying ideas and questions.
Weaigh up the value religious believers find in their faith with insight, relating it to their own expenence.
Discern with clarity, respect and tnoughtfulness the impact {positive and negative) of religious and secular
ways of living.

Sae what kinds of reasons are given to explain religious aspects of life.

Join in discussion about izsuss ansing from the study of religion.

Use reasons, facts, opinions, examples and expenence to justify or question a view of a religious issus.
Analyse the reigious views encountered with faimess, balance, empathy and critical ngour.

Notice similanties between stories and prachces from religions.

Use gensral words to describe a range of religious practice and teaching.

Make links between different aspects of one religion, or similar and contrasting aspects of two or

more religions.

Explain clearly the relationships, similarities and differences between a range of religious anguments, ideas,
views and teachings.

Talk about what makes people choose religious ways of life.

Describe how religious people show the importance of symbols, key figures, texts or stories.

Weigh up with fairness and balance the value they see in a range of religious practices.

Evaluate skilfully some religious responses to moral issues, and their own responsss.




RE Today

Services

Recording for accountability



Recording for accountability

Make sense of belief:
Recognise what a ‘Gospel’ is and
give an example of the kinds of
stories it contains

Offer suggestions about what texts
about baptism and Trinity mean.
Give examples of what these texts
mean to some Christians today

Understand the impact:

e Describe how Christians show
their beliefs about God the Trinity
in worship in different ways (in
baptism and prayer, for example)
and in the way they live

Make connections:

Make links between some Bible
texts studied and the idea of God in
Christianity, expressing clearly
some ideas of their own about
what Christians believe God is like

Note the
individuals who
are working
towards the unit
outcomes here

This is the
expected level.
Assume that
most children
are here.
(Note names?)

Note the
individuals who
achieve well here

(c) RE Today 2017



[Year: 1
tindt 1.5

NATRE

HE ||:|||a Aazociation of Teschans
af Religinus Educatinn

Pupile can!

wkl

churel worship il Basfer.

o Recogniso that Inesrmation and Salvitlon
o Retell aosclien commectid with Eastes und Tloly wee

1 Strand: Salvation

Y T E—

ey question: Why does Easter matter to Christians?

are part ol @ “blg story * of e Bible,
b with Finks 10 Salvatlon (Jdsus rescuing

« Ak questsnns about whether (he story of Faster has any thing 1o say 1o e ni abaut sndiess,

hiype 15 hienven, explaring diffirent ideay.

« Chive exampiles how Cheistinng show thele heliels abiout Jesus" death aned ronurrection in

| SEN

Children: 2
_Emerging

I Expected

Exceeding

farmrah

Faclesn.
et a

e

G

Services

Unit review notes:

RE Today

0
—
o
(@]
=
(0]
=
>
c
(<]
w
>
M
2
o
'_
L
oc
©



End of Phase Assessment

Year 2 Date:

Identify core beliefs and concepts studied and give a simple description of what they m

Give examples of how stories show what people believe (e.g. the meaning behind a festi

Give clear, simple accounts of what stories and other texts mean to believers
Give examples of how people use stories, texts and teachings to guide their beliefs an
actions

Give examples of ways in which believers put their beliefs into practice
Think, talk and ask questions about whether the ideas they have been studying, h
something to say to them

Give a good reason for the views they have and the connections they mak
Working towards Working at expected Working above
expected

Copyright: RE Today Services
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Assesement: — Pard One

‘Whal ora the r.l.n.rj. pillara :.r; Ielam and
whal da thay mean for Mualima®

What can yeu tell me abheut the
differemce hitwsan thase ture mosguas?

Whal ia the I-Inu'i" Can yau lall me abaut

Whal ia lha Mighl nipawu?

aoms nflha Lhings Ihal pilgrima do
wrkilal an H.QH?

Whal ia this building and why a0l
algrificant Lo Maalima?

Whal mighl o pilgrim bhe lhinking ofas

lhay drink Lha m wralar?




o | know what’s going on
n my school?

nitoring:
Pupil conferencing
Observations
Planning
Book looks



RE TOdO H Exclusive to NATRE
Primary RE Shool Euhanced
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v Lesson Plans
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Primary teachers can save time with Lesson Plans,

PowerPoint slides, & Knowledge Organisers



Subject Leader Information

RE Policy

Action plan

Whole school curriculum overview
Curriculum statement

Subject monitoring: pupil conferencing, book scrutiny,
planning, observations, displays
Assessment/ data

CPD




r useful links

QM - https://religiouseducationcouncil.org.uk/rec/wp
ontent/uploads/2023/05/REQM-Primary-Learner-
Questionnaire-2019-20-1.pdf

RE Today resources — NATRE Enhanced Membership -
https://www.natre.org.uk/membership/school-enhanced/
LTLRE ppt toolkit — https://Itlre.org/resources/ofsted-
toolkits/

NATRE - https://www.natre.org.uk/primary/primary-subjec

ington Scholarship - https://exeter.anglican.org/wp
nt/uploads/2023/11/Leaflet-2024-25.pdf



https://religiouseducationcouncil.org.uk/rec/wp-content/uploads/2023/05/REQM-Primary-Learner-Questionnaire-2019-20-1.pdf
https://religiouseducationcouncil.org.uk/rec/wp-content/uploads/2023/05/REQM-Primary-Learner-Questionnaire-2019-20-1.pdf
https://religiouseducationcouncil.org.uk/rec/wp-content/uploads/2023/05/REQM-Primary-Learner-Questionnaire-2019-20-1.pdf
https://www.natre.org.uk/membership/school-enhanced/
https://ltlre.org/resources/ofsted-toolkits/
https://ltlre.org/resources/ofsted-toolkits/
https://www.natre.org.uk/primary/primary-subject-leader/
https://www.natre.org.uk/primary/primary-subject-leader/
https://exeter.anglican.org/wp-content/uploads/2023/11/Leaflet-2024-25.pdf
https://exeter.anglican.org/wp-content/uploads/2023/11/Leaflet-2024-25.pdf

RE TOdO H Exclusive to NATRE
Primary RE Shool Euhanced

members
Curriculum

v Lesson Plans

v PowerPoints P ."_"
. s f? | '&f
v Knowledge Organisers S e g B
- LA |

Primary teachers can save time with Lesson Plans,

PowerPoint slides, & Knowledge Organisers



This fully integrated resource package will include:

e Learning Pathways (step by step lesson plans and
activities)

e Knowledge Organisers (key facts for each unit)

e Classroom Ready PowerPoints (easily adaptable
and supports each lesson)

e Assessment Materials (helping you assess pupil
progression)

e Sticky Knowledge Quizzes (based on retrieval
practice)

e Key Vocabulary (that your pupils need)

e Termly webinars (how to use this resource in line
with your RE Syllabus)

Each lesson is written with local syllabuses in mind and
will complement a large variety of agreed syllabi.




NATRE primary subject leader page (free access)

@ MATRE Primary Subject Leader - % + w = x
&« (] & natre org.uk/primary/primary-subject-leader/ G =¥ » 0O @
@ Diocese website adit People (f} Diocese of Exeter|.. & Google wes BEC - Home

RE at Primary level

ENHANCE YOUR LEADERSHIP SKILLS WITH
NATRE PRIMARY SUBJECT LEADER TOOLKIT

Welcome to NATRE Primary Subject Leader toolkit, the
ultimate resource for primary school subject leaders seeking
to enhance their Religious Education teaching

Primary Subject Leader
Resources
Exploring RE films

We have many resources and links to support your role as
Religious Education/ Religion and Worldviews subject leader,
All the content detailed and linked in these pages has been
written and collated by Primary members of the NATRE
Executive and RE Today Advisars.

Good Learning in RE Films
Teaching RE

Guidance on Resources
Look at the links below and let us help you in your role and
support the teaching of effective RE in your school

START HERE SUBJECT KNOWLEDGE WORLDVIEWS APPROACH

ASSESSMENT CPD & TRAINING LOCAL GROUPS

n £ Type here to search E_ﬁ

https://www.natre.org.uk/primary/primary-subject-leader/



https://www.natre.org.uk/primary/primary-subject-leader/

RE Quality Mark

Religious Education Council
o gt aved Wi About News & Events ® Our Work Resources Ll

About Process Apply Stories Award Holders R E

Quality Mark

RE Quality Mark

Recognising high quality RE

Invigorating RE teaching practice and creativity,
contributing to whole school outcomes

Raising the profile of RE in the school

Sharing quality resources via networking




https://www.re-hubs.uk/
RE HUbs https://www.facebook.com/rehubsuk/
https://twitter.com/RE Hubs

The RE Hubs website is a freely available one-stop shop that seeks to help teachers and members of
the Religious Education/Religion & Worldviews (RE/R&W) community find resources, CPD, inspiration,
visitors and where to go out on visits and events.

RE HUBS Home  Hubs  Calendar  Upskill  Getinvolved  About  Contact  Search

Hubs Calendar Local groups
M : - . S
Find your hub location Courses and events Find local groups Find places of interest

School speakers ITT/ECT & NQT News & blogs Get involved
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https://www.re-hubs.uk/
https://www.facebook.com/rehubsuk/
https://twitter.com/RE_Hubs

RE subject leadership

y questions

What are we trying to do?

How do we know we are doing it?

* What difference is it making?

What do we need to do differently?
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