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You will have heard RE referred to as Religions
and Worldviews

This comes as a result of the Final | I
Report to the by the Commission of RE

CORE published in 2018

The Commission on Religious Education's R - IE)
2018 "National Plan" for Religion and WORLDVIEWS:

THE WAY FORWARD

Worldviews (RE) proposes a statutory
National Entitlement for all state-funded
schools, changes the subject's nameto
"Religion and Worldviews," and calls for
academically rigorous, high-quality
specialist teaching.

https://religiouseducationcouncil.org.uk/resource/com
mission-on-religious-education-final-report/



https://www.google.com/search?sca_esv=3d245aaec9d67bdf&rlz=1C1GCEA_enGB971GB972&cs=0&q=Commission+on+Religious+Education&sa=X&ved=2ahUKEwiN7ZmQkfGPAxVmR0EAHXYIDsQQxccNegQIAhAB&mstk=AUtExfCQiUJktayu6nAKdSnZ5OEDDObFOOR70s20dLfQRndzpxRT5e3guybUaH3tuBxIj6qsPL9emCkt2HklZxXOBTwr6AqIiYbbQ9dg8e3dVgTru8rUGiOmr0-zBjKe6VlcK5M&csui=3

|

Who was the
advice for:

Government:
* To create legislation and policy to implement the recommendations.
Educational Policy Makers:

* Toincorporate the new worldview-based approach into the RE
curriculum and national standards.

Teachers and School Leaders:

* To develop syllabuses and teach RE using the Religion and
Worldviews framework.

Pupils:

* Toreceive aninclusive, high-quality education on diverse beliefs and
worldviews.

The RE Community:

* To adoptthe new paradigm and work towards the vision set out in the
report.


https://www.google.com/search?sca_esv=3d245aaec9d67bdf&rlz=1C1GCEA_enGB971GB972&cs=0&q=Religion+and+Worldviews&sa=X&ved=2ahUKEwj4qeLhkfGPAxUgZ0EAHX8RBlYQxccNegQIHhAB&mstk=AUtExfDtWhOCAV3rd1CdXNJ1bA7VA_R5zJalAL78qEpjXWR40Dhn-f1JRFfLiyHT2iP2aaxwMg-z-SR3HV_7TIo1Pl9w971OmuLmyHQpM3HBEwblMiJRn8dC1Wk-Eqa8BF2AHZA&csui=3
https://www.google.com/search?sca_esv=3d245aaec9d67bdf&rlz=1C1GCEA_enGB971GB972&cs=0&q=Religion+and+Worldviews&sa=X&ved=2ahUKEwj4qeLhkfGPAxUgZ0EAHX8RBlYQxccNegQIHhAB&mstk=AUtExfDtWhOCAV3rd1CdXNJ1bA7VA_R5zJalAL78qEpjXWR40Dhn-f1JRFfLiyHT2iP2aaxwMg-z-SR3HV_7TIo1Pl9w971OmuLmyHQpM3HBEwblMiJRn8dC1Wk-Eqa8BF2AHZA&csui=3
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ENRICHING RE

OFTSEDs Research Review in 2021 DR Richard Kueh HMI RE outlines scholarly approach as;

'3 types of knowledge

This report refers to 3 different types of knowledge used in RE. These broad types of knowledge are
‘pillars of progression’ within RE. ‘Getting better’ at RE both at primary and secondary level comprises
knowing more and remembering more of these pillars as they are set out within the RE curriculum:

 first, ‘substantive’ knowledge: knowledge about various religious and non-religious traditions
* second, ‘ways of knowing’: pupils learn ‘how to know’ about religion and non-religion

 third, ‘personal knowledge’: pupils build an awareness of their own presuppositions and values
about the religious and non-religious traditions they study’

https://www.gov.uk/government/publications/research-review-series-religious-education/research-
review-series-religious- tion 2021
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ENRICHING RE

Recommendations

Curriculum
Schools should:

¢ ensure thatthereis a distinct curriculum in place for teaching RE at all key
stages. They should make sure that this is rigorous and challenging and that it
demonstrably builds on what pupils already know

¢ carefully select the knowledge they expect pupils to gain to make sense of a
complex and diverse world. They should make sure that important content
and concepts are clearly identified and sequenced. They should also make
sure that curriculums do not contain oversimplifications of traditions,
including, where appropriate, non-religious traditions

¢ balance the breadth and depth of study of religious and non-religious
traditions to ensure that these are collectively enough for pupils to make
sense of a complex world

¢ ensure that all pupils have the opportunity to deepen their knowledge in RE
over time. Leaders in secondary schools should make sure that the curriculum
is designed to meet or exceed exam board specifications (rather than being
driven by them)

e make sure that curriculums clearly identify how pupils will develop
disciplinary and personal knowledge through the chosen substantive content

2024 OFSTED Subject
report on RE revealed a

mixed picture of RE in the
UK.

'Ways of knowing is about pupils
learning and acquiring different ways
that scholars can study religious and
non-religious traditions.’

. K/ oublicati Subi
t-r rt-series-religi - tion/ -and-
meaningful-the-religious-education-subject-report
17.4.24
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The Scholarly approach-SW user friendly

version (Primary)

Be a sociologist
like Livvie

Be an historian
like Henry

&
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Be atheologian ,
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Be a philosopher
like Sophie
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With thanks to Abby Needs (Area 2 Hub LTLRE)



What about personal knowledge or PK?

In Religious Education (RE), personal knowledge is the
awareness pupils develop of their own values, beliefs,
experiences, and presuppositions, and how these
shape their understanding of religious and non-religious
worldviews. It encourages learners to reflect on their
own "positionality" and the assumptions they bring to
the subject, fostering a more critical and self-aware
approach to the material they study.

Useful links;

RE with Mrs McGee

OFSTED 2021

Self-awareness:

Itinvolves recognizing that an individual's personal
history, identity, and values create a unique viewpoint
from which they learn.

Understanding assumptions:

A key aspectis understanding the assumptions one
might hold when approaching different religious or
non-religious traditions.

Connecting "life worlds":

It helps pupils connect the "life worlds" of the
traditions being studied with their own experiences
and worldviews.

Enabling critical thinking:

By becoming aware of their own worldview, pupils are
better equipped to critically analyze information and
engage thoughtfully with different perspectives.


https://rewithmrsmcgee.wordpress.com/2021/05/23/some-personal-reflections-on-personal-knowledge/#:~:text=I%20first%20heard%20about%20personal,1%5D
https://www.stjohnsbelper.co.uk/types-of-knowledge-in-re/
https://www.stjohnsbelper.co.uk/types-of-knowledge-in-re/
https://www.gov.uk/government/news/ofsted-publishes-research-review-on-religious-education#:~:text=The%20review%20refers%20to%203,research%20reviews%20and%20subject%20reports
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Appendices

Devon and Torbay Agreed Syllabus for RE 2024-2029

Appendix 1: Three new units of work

Key question L2.13: How do people from religious and non-religious communities celebrate key festivals?

The principal aim of RE is to explore what people believe and what difference this makes fo how they fve, so that pupils can gain the knowledge, understanding and skills needed to handle guestions
raised by religion and belef, reflecting an their own ideas and ways of iving.

Learning outcomes
(intended to enable pupils to achieve end of key
stage outcomes):

Teachers will enable pupils to achieve some of
these outcomes, as appropriate to their age and
stage, so that they can:

Make sense of belief:

» |dentify and describe some core beliefs, values
and stories remembered at festivals.

Understand the impact:

= Make simple links between stones, teachings
and values behind festivals and how people
remember these when celebrating.

* [Describe how people show what is important to
them at a festival in how they mark it.

= |dentify some differences in how people within
and between different religious and non-religicus
worldviews celebrate festivals (e.g. different
approaches to celebrating Chnstmas).

Make connections:

* Raise questions and suggest answers about
how far beliefs and different practices studied
might make a difference o how pupils think
and Ive.

Suggested content for learning:
Teachers can select content from these examples and add more of their own.

= Think about times in their own lives when pupils remember and celebrate significant events/people, and why and how they do this. Are there

similarities and differences in practices across the class? Why might this be?

Be a Religious Studies (RS) investigator: provide pupils with inference grids with pictures showing some Christmas celebration practices,
religious and secular. Ask questions about what pupils can see, what they guess is happening, and questions they would like to ask.

Be a Religious Studies investigator: choose a series of Christmas practices to explore, at least one celebrated at church and one from home
e.Q. nativity service, Christingle sernvice, decorating the house, carol singing. Find out information about how, why and by whom these are
done. Plan one of these activities e.g. a nativity service, explaining why certain parts of the celebration happen, who might join in or not

join in.

Be a Sociology investigator: look at information about how many people in the UK celebrate Christmas and how they say they celebrate.
What is interesting or surprising? Create a questionnaire as a class to find out how people celebrate Christmas and what is important to
them about Christmas. Ask a variety of people from different religious and non-religious worldviews. Analyse the results. Can pupils see any
patterns? Do lots of people give similar information in their response? Are all the responses different?

Compare answers gathered on the celebration of Christmas using the two disciplines. How were they different or similar? RS can help us to
look at evidence to find out how Christians celebrate at Christmas; when we look through an RS lens, we are not asking about the truth of
Christian beliefs, we are exploring what pecple do, think and say. In Scciology we can look at data (e.g. on how Christmas is celebrated in
the UK) from large groups of people, or small groups or individuals.

Choose another festival from another religious or non-religious worldview to study and apply similar strategies e.g. look at a Jewish festival
such as Chanukah or Sukkot and how that is celebrated by religious and secular Jews and Jewish people from different communities.

Explore the benefits of celebration to refigious communities by asking some local believers: why do they keep on celebrating ancient events?

Consider questions about the role of festivals in the life of Britain today: s Comic Relief Day a bigger festival than Easter? Should everyone
be allowed a day off work for their festivals? ts Christmas for Christians or for everyone? Can the real meaning of a festival be preserved, or
do the shops and shopping always take over? |s there a “real’ meaning of a festival?

2 AE Today 2024



Festivals of Christmas and Easter
-religious or secular tradition?

BBC Religions of the World

Christmas

https://www.bbc.co.uk/teach/class-clips-
video/articles/z7fp382

Easter

https://www.bbc.co.uk/teach/class-clips-
o/articles/zhgv47h

BUT...look at the pictures

Perhaps carry out a class survey or home
questionnaire...

How do you celebrate/Do you celebrate?

- e —_t
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Christian about 46%
No religion about 37 %

Figure 1: The percentage of the population reporting “No religion”

has increased

Religious composition, 2011 and 2021, England and Wales

® 2011 & 011

0.4% (245,000)
0.5% (273,000)

Buddhist

59.3% (33.3 million)
46.2% (27.5 million)

Christian

1.5% (818,000
1.7% (1.0 million)

Hindu

0.5% (265,000)

Jewish
0.5% (271,000}

4.9% (2.7 million)
6.5% (3.9 million)

Muslim

0.8% [423,000)
0.9% (524,000)

Sikh

0.4% (241,000)

Other religion
0.6% (348,000)

25.2% (14.1 million)

Mo religion
37.2% (22 2 million)

7.1% (4.0 million)
6.0% (3.5 million)

Mot answered

0% 10% 20% 30% 40% 50% 60%
Percentage of usual residents

Source: Office for National Statistics - Census 2021

Embed code

Be a sociologist
like Livvie


https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/religion/bulletins/religionenglandandwales/census2021
https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/religion/bulletins/religionenglandandwales/census2021

‘Do non-religious people celebrate
Christmas? =

There are 150,00
members
registered with

Humanists UK in
2025

https://humanists.uk/2023/12/21/have-yourself-a-very-humanist-christmas/

They believe in being a good human and living a good life
Humanists don't believe in the 'supernatural’ , however science is amazing enough!

https://humanists.uk/education/teachers/
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Holi Hindi Festival of Spring and New Life
4th March 2026

* https://kids.nationalgeographic.com/pages/article/holi

* https://www.bbc.co.uk/teach/school-radio/articles/zgxtqfr

* https://www.bbc.co.uk/teach/class-clips-video/articles/zkkygwx

https://commons.wikimedia.org/wiki/File:Hol
i_-_Festival_of_Colors_2014.jpg
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Can | show what | know about the Hindu celebration of Holi?

There is also the story of Prahlad.

Prahlad was a prince.
The king (his father) wanted everyone in his kingdom to worship him.
Prahlad refused and worshipped lord Vishnu instead.

The king’s sister Holika, who was immune to fire, tricked her nephew
Prahlad into sitting on her lap in a bonfire in order to destroy him, but
because she was using her powers for evil, the plan failed and Prahlad
emerged from the fire unharmed, while Holika was devoured by the
flames.

In some parts of India effigies of Holika are burnt on a fire. Ashes from
Holi bonfires are thought to bring good luck.



Can | show what | know about Holi?
Celebrations

Celebrations start with a Holika bonfire on
the night before Holi.

People sing and dance around the fire and
roast grains, popcorn and coconut around
it.

They also throw chickpeas on the fire.

Last year’s rubbish is burnt to represent
new beginnings.

Effigies of Holika are burnt on the fire in
some parts of India

Photo courtesy of imheling (@flickr com) - granted under creative commons licence — attribution



Locally celebrated?

Perhaps use N\

to find out; REITIU,BS

https://www.re-hubs.uk/

Use coloured paper or confetti and enjoy
prasad ; Barfi, Ladoo or even coconutice
(allergy aware)

holi...

Join Us With Your Friends And Family

12pm start
3pm colours

2025 MARCH 16th

Exeter City Ultimate Frisbee Club
EX4 2AD
tickets: exeterhcc.org



https://www.re-hubs.uk/
https://www.re-hubs.uk/
https://www.re-hubs.uk/

Stonehenge-Winter and Summer Solstices




's cup of tea
ocial tradition?



The scientific
angle

* Spring or Autumn
Equinox —equal
day and night

e Summer Solstice-
longest daylight
hours

 Winter Solstice-

shortest
daylight hours

https://commons.wikimedia.org/wiki/File:The_Earth,_Moon_%26_Sun._%2894137
43169%29.jpg



The pagan ..
din gle 77« |
Al Sociology or history?




Secular or
religious
tradition?

Sunrise at Hay Tor on May 1st

Beltain Border Morris Hay Tor

Downloadable media kit here



https://www.youtube.com/watch?v=4sK7soQO6WM
https://www.beltaneborder.co.uk/media#!/

e Modern celebrations

* For example in Somerset



https://www.thenational.academy/teachers/programmes/religious-education-primary-ks2/units/pilgrimage-why-are-people-still-drawn-to-ancient-places/lessons/glastonbury-a-contemporary-spiritual-place?sid-d035c1=li6cZ-zO0D&sm=0&src=4
https://www.thenational.academy/teachers/programmes/religious-education-primary-ks2/units/pilgrimage-why-are-people-still-drawn-to-ancient-places/lessons/glastonbury-a-contemporary-spiritual-place?sid-d035c1=li6cZ-zO0D&sm=0&src=4

Devon

Celebrations

Merrivale Stone Row, Dartmoor,
near Tavistock-English Heritgage



https://www.thenational.academy/teachers/programmes/religious-education-primary-ks2/units/pilgrimage-why-are-people-still-drawn-to-ancient-places/lessons?sid-96878c=70bGmN3Q6k&sm=0&src=3

Late Spring (Whitsun) Kingsteignton Ram Roast, Devon
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Meanwhile in Cornwall

Traditions of Kernow
Art by Ben Edge
https://www.benedge.co.uk/
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. .
Unit L2.11 GK4RE: How and why do people in Gornwall mark significant events in community life? L I VV I e

The principal aim of religious education is to explore what people believe and what difference this makes to how they live, 50 that pupils can gain the knowledge, understanding and skills needed to
handle questions raised by religion and belief, reflecting on their own ideas and ways of ving.

Learning Outcomes (intended to enable pupis to achieve end of
key stage outcomes)
0
appropriate 1o their age and stage, so that they can:
Make sense of belief:

Identify festivals that are unique to Gomwal and explain how they
started

Offer informed suggestions about the meaning and importance of
ceremonies/ festivals for religious and non-reiigious people today in
Comwall

Understand the impact:

Describe special imes in the Comish year, Make simple links
between beliefs and importance of thess special events to the peopls
of Gomwal

Identify some differences in how people celebrate commurity fife .0,
different practices in local festivals and traditions
Make connections:

st answers about

ommurity

asons why they think ceremonies of commitment are: or

= Explore the question ‘what is a festival"? Explain that £ ion, community,

Cornwall Agreed Syllabus for RE 20202025

Ideas and some content for learning. Teachers can select from these examples and add more of their own o help
pupils achieve the learning outcomes.

= Tak about special times in life where children feel they belong e.g. Birthdays, family gatherings, weddings, baptisms,
Christmas, Easter. Remind the chidren that Christmas and Easter are key Christian festivals.
Explain that there are also special times in the Cornish year often based an the need for survival (agriculture, fishing) and
the need to celebrate and remember key stories. Explain that Cormwall is particularly unique as there are special fimes in
the year where the people of Gormwall mark significant events with a local festival. (St Piran's Day: March, Obby Oss and
Flora Day: May, Mazey Day: June, Lafrowda: July, Montol festival: December are just some examples) What makes it &
festival? Compare two festivals from difierent times of the year and locate similarities and differences between them.

ritual. Festivals in Gomwal bring people together. Highiight the fact that  festival is a celebration however a birthday is
not usually a festival and talk about exceptions. Explore the current Ghristian Harvest festivals and how it originated in
Morwenstow, Gornwall with Rev. Robert Hawker, find out about Methodist Tea Treats and picnic parties.

Look at the history of Celtic Christiarity on the Curriculum Kemewek website. Expiain that the Celtic Church is best
‘captured in the stories of the Comnish Saints which tel of their search fer isolation, travel to far flung places and their love of
nature.

Remind children of the sacred Comish places covered in Key Stage 1 CK unit. These landmarks on the very special
landscape, together with links to Celtic Christianity Cormwall a very spir People are often
atiracted to Cornwall as a place of awe and waonder.

Invite someone from a religious/secular worid view from the local community to come and tak to the children about
festivals or events that to them in their )

Reflect on ideas about belonging,
the ives of others.

and activities in their own Ives and

e What places are special, ‘sacred’, ‘holy’ to people in Cornwall? What is it that makes these places special, "sacred’, ‘holy'?

What places in Cornwall are special to pupils and their families? Why are these places in Comwall special to pupils and

their families? What do pupils have that is special to them? What do pupils have that is Cornish that is special to them?
* | ook at photos of local churches/chapeds and objects found inside them.
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Unit U2.12 CK4RE: Does faith help people in Cornwall when life gets hard?
The principal aim of explors
handle questions raised by religion and beief, reiecting on their own ideas and ways of ing

Outor

ey stage outoomes) pupis achieve the learing outcomes.
* Use local

Cornwall Agreed Syllabus for RE 2020-2025

this they e, so that pupils can gain the knowledge, understanding and skils needed to

Ideas and some content for learning. Teachers can select from these examples and add more of their own 10 help

‘appropriate to their age and stage, o that they can:

, dea i e, Andlyse
“big quastions’ do not

Make sonse of beit oEInE

Descrive at least three examples of ways in which word views in Fostvals foal gralefd (0 hing

P for hap in
hoalthior o 2.g. 500 Peaim 108 and htips:/ww.

Comwal guide people in how 1o respond to good and hard times inlile  happierumen.com/bensiits-of-gratitude!”
Identify belefs about fe after death in at least sons, *

Flog.
comparing and explaining simiariies and differences B ==

giving a.

Understand the impaet:

Py

Make clear connections between what people in Comwall believe

theie ues).

about God and how they respond to challenges in e e.g. sufierng,

bereavernert)

10 people & they tace

I, and that there s no aferle.

udigen
heaven/reincamation make a diference to how someone lives.

Make connections:

Gonsider Gornwallas a place of refuge, inspiration and challenge

Offer a reasoned response to the Lnit quest

dence and

example, expressing insights of their own

Alow.
Respond 1o the guestion,

eligious groups peopie belang t i the local arsa. Thirk aboct
ing, butn &

using the 2011

1/2012-12-11. Consider




Make sense of belief:

Compare and explain at least two ways to describe ‘the spirtual’ or
‘spintuality’

Describe spirtuality within Comwall as expressed through creative arts
Understand the impact:

Show how people express spintuality in different ways (e.q. through
art, music, actmsm)

Give reasons and examples to explan how music and art can help
peopie understand Dig 13eas N ther tradaition or way of hife

Explain how and why Comwall is an important place of spirituality

Make connections:

Gwrello Glaw by The Changing Room

Sophie

Comwall Agreed Syllabus for RE 2020-2025

Unit 3.18 CK4RE: How can people in Cornwall express their spirituality through the arts?

The principal aim of religious education is to explore what people believe and what difference this makes to how they live, so that pupils can gain the knowledge, understanding and skills needed to
handle questions raised by religion and belief, reflecting on their own ideas and ways of fiving.

Learning Outcomes (ntended to enable students to achieve end of  Ideas and some content for learning. Teachers can select from these examples, and add more of their own to enable

key stage outcomes): students to achieve the outcomes.
Teachers wil enable students to achieve these outcomes, as * Explore a range of defiitions of ‘spiitual’ and ‘spirtuaity’, ideas. lnvestigal peopl Winga
appropriate to their age and stage, so that they can: spiritual ke’ or being a spritual person.
Mikn sonne of BAIIE * Explore artsts in Cornwall and Cormwal as - How d the landscapa of
: Doas this show Cormwall s a place of reigion or spritualty, or bolh? How do pantings and sculptures expross atists’ bellls?
o describe ‘the spiritual’ or Scuptures at the Barbara Ho M . Ives (Hep aro an example.
o Leam that Civistans 1 Josus in Christ h b incarnate (e.g. John 1:14).
as expressed through G Jesuss. Why do Cn 10 portray Jesus as the same type of person as them?

What does this tell us about what Josus is 1o Chistians? How do artists convey Josus as God and human?

o Investigate the art n Truro Cathedral and its symbolsm. Look at local d artwork
express spirtuaity. How can this art help reigious people understand thelr tradition?

o
different ways (e.g. through

« Listen to some music by Cornish or Gormwait-based musicians for instance Damh the Bard, Dalla, and Brenda Wootton. Pagan and Celtic
music is often inspired by a sense of the spintual that does not originate in beliets about a creator or savious. How has Cormwa influenced
fok musicians, for instance Sarah McQuaid? Many of the siver and brass find their st chapels
e.g. Pendeen Band was founded in 1892 by J. H. E8, the organist at Carmyorth Free Ghurch. The enjoyment of hymns and music in non-
conformist chapel sed the use of and many of

heip

= Consider poems and writing by Cornish or Comwall-based wrters such as Charles Causley, John Betjeman, Amna Maria Murphy and Alan
M. Kent. How might some of their works reflect the writers' spiritualty? Find other examples of poetic Comish voices to expiore.

* Express creatively their own sense of the spiritual, and use art, music, poetry, text 10 express personal reflections on key themes e.g. God.
incamation, savation: justce, impemanence, hope. NATRE's Spited Arts compelition offers an opportuniy for students to respond 1o
these ideas, and ther is mare on www.curmCuiUmKemewek.org.uk/

© Comwall Council 2020



https://www.youtube.com/watch?v=BYmZogQwUGQ

Oak
National
Academy

Oak Academy
KS2



https://www.thenational.academy/teachers/key-stages/ks2/subjects
https://www.thenational.academy/teachers/key-stages/ks2/subjects

How is Diwali celebrated in the UK and India?

In India, streets, homes and mandirs are decorated
with lights, diyas and rangoli patterns.

A diya light is a small clay pot with a candle in it, lit at
Diwali to remember the return of Rama and Sita to
their home.

A rangoli pattern is a bright pattern created on the
floor by the door to welcome visitors into Hindu

homes.

How is Diwali celebrated in the UK and India?

* DIVALI

e Oaksetsitfor Y3, we teachitinY4
but there is no reason why you

can't adapt and use resources across
the Key Stages.



https://www.thenational.academy/teachers/programmes/religious-education-primary-ks2/units/festivals-how-do-ancient-stories-influence-modern-celebrations/lessons/diwali-in-india-and-the-uk?sid-dafdbb=f26p4nfKVT&sm=0&src=4#slide-deck
https://www.thenational.academy/teachers/programmes/religious-education-primary-ks2/units/festivals-how-do-ancient-stories-influence-modern-celebrations/lessons/diwali-in-india-and-the-uk?sid-dafdbb=f26p4nfKVT&sm=0&src=4#slide-deck

opP
/20N

Explanation

How are ancient stories used by pagans today?

What can you see in this photograph? What might it show?

This is part of a ritual that Bel and other Druids perform.
First, there is time to experience the peace and stillness of
the Winter Solstice darkness.

Next, a candle is lit. Then everyone lights a candle from the
central one.

Can you connect this image to light at Christmas?

* Oak Academy Y3 Winter Solstice

Has the UK always celebrated Christmas?

Explanation

Have you noticed how the light changes as we
move into winter?

What happens to the length of the days?

As the year moves towards December the days
get shorter and the nights longer.

S



https://www.thenational.academy/teachers/programmes/religious-education-primary-ks2/units/festivals-how-do-ancient-stories-influence-modern-celebrations/lessons/celebrating-seasons-winter-solstice?sid-594828=y9A-WDQw1i&sm=0&src=4#slide-deck
https://www.thenational.academy/teachers/programmes/religious-education-primary-ks2/units/festivals-how-do-ancient-stories-influence-modern-celebrations/lessons/celebrating-seasons-winter-solstice?sid-594828=y9A-WDQw1i&sm=0&src=4#slide-deck

How might you teach this unit? How might you choose to adapt
the Oak resources?
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